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Teacher Competence Data analysis was carried out using multiple linear regression with the
Learning Innovation help of SPSS version 26. The results showed that teacher competence
Professional Commitment had a significant effect on the quality of learning (t = 2.278; Sig. =
Learning Quality 0.026), learning innovation was the most dominant factor (t = 4.126;
Independent Curriculum Sig. = 0.000), and teacher commitment also had a significant positive

effect (t = 2.531; Sig. = 0.013). Simultaneously, these three variables
had a significant effect on the quality of learning (F = 38.957; Sig. =
0.000) with R? = 0.872. These findings confirm that competent,
innovative, and highly committed teachers have a strategic role in
increasing the effectiveness and relevance of language learning in
schools.

Introduction

The quality of learning in the Independent Curriculum era requires teachers to have a broader
and more dynamic role (Pramesworo et al., 2023; Ruaya et al., 2022; Mustakim et al., 2024).
Teachers are not only expected to master theoretical pedagogical competencies but also to be
able to adapt to the changing educational paradigm that places students at the center of learning
(student-centered learning). In this context, teachers are required to develop creativity and
innovation in designing learning experiences that are meaningful, contextual, and tailored to
student characteristics. In line with Mulyasa's (2021) view, teachers are no longer merely
transmitters of knowledge but also act as facilitators, guiding students to discover and construct
their own knowledge. Innovation in learning encompasses not only methods and strategies but
also the use of digital media, information technology, and the development of formative
assessments that encourage continuous feedback. Therefore, innovative teachers are key to
creating a collaborative learning climate oriented toward 21st-century competencies (Hanifah
& Wahyudi, 2023; Abdallah et al., 2024; Kivunja, 2014).

Furthermore, (Sri, 2024) emphasized that educational transformation under the Independent
Curriculum cannot be separated from teachers' professional commitment to carrying out their
duties consistently and with integrity. This commitment includes moral and ethical
responsibility in implementing learning, discipline in planning, and consistency in reflecting
on teaching practice (Arredondo Rucinski & Bauch, 2006; Uchenna, 2025; Anisah, 2023).
Teachers with a strong professional commitment will strive to continuously develop
themselves through training, professional collaboration, and exploration of research-based
learning innovations. Furthermore, the quality of learning is also greatly influenced by teachers'
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ability to adapt to the diverse needs and characteristics of students, particularly in facing
literacy and numeracy challenges in schools. Thus, the synergy between competence,
innovation, and professional commitment is an important foundation for realizing quality
Indonesian language learning in the Independent Curriculum era (Lestari, 2023; Rizki &
Fauzan, 2022; Indrawati, 2024).

Teacher competency is the primary foundation for creating an effective, meaningful, and
sustainable learning process (Brandt et al., 2019; Kusnandi, 2024; Biirgener & Barth, 2018).
This competency encompasses four core dimensions: pedagogical, professional, social, and
personality competencies, as stipulated in Minister of National Education Regulation No. 16
of 2007 concerning Academic Qualification Standards and Teacher Competencies. These four
dimensions complement each other: pedagogical competency ensures teachers understand
student characteristics and are able to design learning tailored to their needs; professional
competency requires in-depth mastery of teaching materials; social competency emphasizes
the importance of communication and collaboration in the educational environment; and
personality competency relates to the moral integrity and role model demonstrated by teachers
in their daily lives. In the context of language learning, these four aspects serve as pillars for
fostering educational interactions that are reflective, communicative, and oriented toward
developing student potential (Prasetyo & Hidayat, 2021; Fenuku, 2024).

However, in the era of the Independent Curriculum and the accelerated digital transformation
of education, the dimensions of teacher competency have undergone an expanded meaning.
Teachers are not only required to master these four basic competencies but also to possess
digital competencies that enable them to utilize information technology in learning, both in
planning, implementation, and evaluation. According to (Jogezai, Koroleva, & Baloch 2023),
digital competency extends beyond technical skills in using technological devices, but also
encompasses the ability to think critically about digital information, collaborate online, and
innovate in creating interactive learning media. Digitally competent teachers are able to adapt
teaching methods to the characteristics of digital-generation students, expand access to learning
resources, and create learning experiences that are more flexible and adaptive to 21st-century
needs. Therefore, strengthening digital competency is a crucial indicator in assessing the
successful implementation of the Independent Curriculum and the effectiveness of technology-
based learning (Suhartini & Rahman, 2022; Nuraini, 2024).

Learning innovation is an essential factor determining the quality and effectiveness of
classroom learning. In the context of modern education, innovation is not only defined as the
creation of something new, but also as the teacher's ability to adapt learning strategies to be
relevant to the needs and characteristics of students. According to (Ni'mah 2024), teachers who
are able to develop innovations whether in methods, media, or evaluation systems will
significantly increase student engagement and motivation. Innovation in learning methods
allows for a more active and participatory learning process, while the use of digital media and
interactive technology can enrich students' learning experiences. Innovative, formative
evaluations also help teachers monitor learning progress continuously, making learning more
adaptive to individual student needs. In this regard, innovation serves as a form of professional
reflection that requires teachers to continuously update their pedagogical approaches to address
the dynamics of an ever-changing education system (Jena & Barad, 2024; Ahmad et al., 2025;
Dhungana et al., 2024).

Furthermore, (Sri, 2024) emphasized that teacher innovation in the context of implementing
the Independent Curriculum is a concrete manifestation of 21st-century learning, emphasizing
creativity, collaboration, communication, and critical thinking skills. This curriculum provides
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space for teachers to innovate by developing projects, authentic assessments, and problem-
based learning that connects theory to real-life practice. Innovative teachers not only transform
learning interaction patterns but also act as learning designers, capable of designing a learning
ecosystem that is enjoyable, meaningful, and contextual (Aspandi & Muttaqin, 2025; Kunnari
et al., 2021; Betts et al., 2021). In Indonesian language learning, for example, innovation can
be realized through the integration of digital technologies such as learning management
systems (LMS), interactive videos, and online collaboration between schools. Thus, innovative
teachers play a strategic role in increasing the effectiveness of language learning while
preparing students to think critically, creatively, and communicatively in accordance with the
demands of the modern generation and a knowledge-based society (Hanifah & Wahyudi, 2023;
Lestari, 2023).

Furthermore, teachers' commitment to their profession plays a crucial role in determining the
success of the educational process. Teachers with a high level of commitment demonstrate a
strong sense of responsibility for improving the quality of teaching and student learning
outcomes (Fitriani & Nugroho, 2021; Bataineh et al., 2025; Serin. 2023). This professional
commitment encompasses sincerity in carrying out teaching duties, a willingness to
continuously learn and adapt, and a determination to make a real contribution to the
development of students' potential. This commitment is reflected not only in teacher discipline
and classroom attendance, but also in the consistency of implementing student-centered
learning strategies, fostering character values, and strengthening students' literacy skills as part
of holistic educational goals (Widodo, 2025; Wathon et al., 2025; Bhardwaj et al., 2025).

Furthermore, various international studies indicate that motivation and professional
commitment are fundamental aspects in shaping a teacher's professional identity. Highly
motivated teachers tend to display dedication, responsibility, and ongoing self-reflection on
their teaching practices (Ma et al., 2022). This commitment contributes to teaching
effectiveness by encouraging teachers to develop innovative learning methods, improve
performance, and build positive relationships with students and colleagues. Thus, professional
commitment is not only an indicator of a teacher's mature work ethic but also a key foundation
for maintaining the quality and sustainability of learning in an era of ever-changing education.

Based on this description, this study focuses on analyzing the influence of teacher competence,
innovation, and commitment on the quality of language learning in the context of implementing
the Independent Curriculum. The primary objective is to formulate strategic and applicable
recommendations to improve the quality of language teacher professionalism at the junior high
school level. This research can then serve as a basis for developing more effective learning
policies and practices.

Methods

The research design was a quantitative explanatory type that suited the main aim of the research
which was to establish the causal role of teacher competence, learning innovation and
professional commitment in determining the quality of language learning in the
implementation of the Merdeka Curriculum. This design was selected due to the fact that the
research was not only aimed at the observation of the tendencies in teacher behavior but also
the determination of the structural patterns according to which the teacher-related variables
influence the learning outcomes. Through this method, the research placed theoretical
predictors on teacher professionalism in a quantifiable empirical framework, which has
statistical analysis as its foundation.
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The research involved the fifty language educators in the secondary-school in the Regency of
Polewali Mandar, which was chosen on the basis of census, which was necessary to avoid
sampling bias and to make sure the results covered the whole of the professional environment
of language teachers in the area. All teachers worked in different school settings and
pedagogical traditions; therefore, the entire population was included in the study, and then the
range of practices and experiences to affect the implementation of the Merdeka Curriculum
was covered. This was to guarantee that the conclusions made were based on the real
distribution of the teacher traits as opposed to the restricted or selective representation.

The five-point Likert-scale questionnaire was used to collect data and measure four constructs
teacher competence, learning innovation, professional commitment, and quality of language
learning. The items included in the instrument were created on the basis of the theoretical
indicators which are constantly presented throughout the literature on teacher professionalism
and curriculum change. Before they were distributed, the instrument was expertly tested among
three scholars in the field of language teaching and curriculum studies to see that they were
conceptually accurate and contextually relevant. It was done in order to verify that the
questionnaire was reliable in the measurement of the targeted dimensions of each construct in
the context of the Merdeka Curriculum.

The tests of validity and reliability were done before the actual analysis to check the accuracy
of the measurements by the instrument. The item-validity test revealed that all the indicators
have overpassed the necessary statistical level, which shows that each of the items has
performed its task, which was to illustrate the construct, which it is supposed to measure. The
reliability test also indicated high levels of internal consistency in all the variables which
showed that responses of respondents were consistent and not based on random fluctuations.
The preliminary results proved that the data was robust enough, and thus could be used in the
later inferential statistical modelling.

The descriptive statistics was initiated as the first step in the data analysis to offer a starting
mapping of the respondent tendencies on each variable. After having this overview in place,
classical assumption tests were conducted to ensure that or not multiple regression analysis is
an appropriate analysis. The findings showed that the residuals were normally distributed,
predictors did not show multicollinearity, the variance of the residuals was equal and the
relationship between the predictors and quality of learning was linear. After meeting all the
conditions, the hierarchical multi-linear regression based on SPSS version 26 was then
conducted to assess the individual effects of teacher competence, learning innovation, and
professional commitment on the quality of learning as well as the overall explanatory power
of the three variables in one model.

Use of this analytic framework allowed not only the identification of the best predictor of the
variables of the variables but also to capture the synergetic effect that exists when competence,
innovation, and commitment are played together in the professional practice of language
teachers during the Merdeka Curriculum period.

Results and Discussion

Presentation of findings in this research begins with a very detailed discussion of the empirical
basis that supports the analysis. Since the research is a quantitative explanatory design, it is
crucial that the quality of the data and the tools used to gather the data be examined with
precision before any kind of interpretation of the relationship between variables. Such a
foundation will make the results valued not only as a set of numerical values but also a
consistent story that summarizes the experiences of teachers in the context of the Independent
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Curriculum. In this respect, the structure of this section develops sequentially, starting with the
simplest parts of the quality of measurement and moving into the detailed description of the
role that teacher competence, learning innovation, and professional commitment play in the
overall quality of learning.

The initial part of the analysis is aimed at determining whether the instrument that is used in
the current study has the ability to measure the constructs it is supposed to measure. This
analysis will be followed by reliability analysis to ensure that data produced by every construct
are stable and consistent. When the instrument has been confirmed as valid and reliable, the
analysis will involve the description of the descriptive patterns of the data. These trends explain
the overall trend of respondents and give some initial impression of the way in which teachers
perceive their competence, their innovation commitment, their professional orientation, and the
quality of learning they assist in developing in their classrooms.

Having described the overall outline of the data, the analysis shifts towards the analysis of
correlation, which would allow the study to establish initial relationships between the variables.
This is a step to give an early clue regarding the strength of each predictor association with the
outcome variable. Later, the analysis goes into evaluations of the assumptions that are the
precondition of regression analysis. Testing these assumptions is also important since one can
trust the interpretation of the regression model.

Having these basic tests, the scrutiny is now directed to the heart of the investigation. The
partial regression outcomes indicate the amount of contribution of each variable to the quality
of learning when tested separately. This will be followed by the simultaneous regression model,
which depicts the overall effect of the variables and provides a wider picture of how the
competence, innovation and commitment interact to produce the quality of learning. The
presentation of the results in such a stratified form enables one analytical step to build on the
previous steps in a progressive manner, which allows the reader to be able to follow an
empirical line of the study clearly and deep.

The following tables give the findings in details and act as the empirical support of the
discussion that follows after this section.

Table 1. Instrument Validity Results

. Number of Correlation r .
Variable Ttems Range Table Conclusion
Teacher Competence 10 0.421 - 0.782 0.279 Valid
Learning Innovation 10 0.438 — 0.801 0.279 Valid
Professional .
Commitment 8 0.405 — 0.765 0.279 Valid
Learning Quality 10 0.447 —0.793 0.279 Valid

The investigation of the first table indicates that all the items in the four latent variables
produced a correlation coefficient that is greater than the r table predetermined value. The
coefficients of the Teacher Competence domain ranged between 0.421 and 0.782, which
showed a strong relationship with the general construct. The Learning Innovation items
exhibited a similar level of correlation of 0.438 to 0.801, which suggests that this construct is
a satisfactory representation of a continuum of teacher innovative behaviors. The Pearson
correlation coefficients of Items related to Professional Commitment were high ranging
between 0.405 and 0.765 and thus represent a non-volatile response pattern depicting the sense
of professional responsibility and orientation among teachers. Finally, the Learning Quality
items gave a correlation range of 0.447 to 0.793, which highlights that respondents sharing one
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perception of learning process. All these findings together support the argument that the
instrument measures all constructs of interest with strength.

Table 2. Reliability Test Results

Variable Cronbach’s Alpha Conclusion
Teacher Competence 0.887 Reliable
Learning Innovation 0.904 Reliable

Professional Commitment 0.873 Reliable
Learning Quality 0.916 Reliable

The second table shows reliability of every variable and indicates that each of the constructs
has strong internal consistency. Teacher Competence obtained a score of 0.887 which means
that the items are consistent in a pattern. Learning Innovation was the most reliable with a value
of 0.904 which depicts the consistency of the items in reference to innovative and adaptive
instructional practices. The Professional commitment value was 0.873; this was found to be
stable in terms of the responses on the dedication and work ethic of teachers. In Learning
Quality an alpha of 0.916 was obtained which showed that the items are reliable in measuring
the perception of the teachers on teaching effectiveness. These results attest to the fact that each
of the constructs has high levels of reliability and is capable of being further statistically
analyzed.

Table 3. Descriptive Statistics

Variable Minimum | Maximum | Mean Standard Deviation
Teacher Competence 3.10 4.90 4.21 0.38
Learning Innovation 3.20 4.95 4.34 0.41

Professional Commitment 3.15 4.80 4.18 0.36
Learning Quality 3.25 4.90 4.27 0.39

Table Three shows that the descriptive statistics are uniform, with high mean scores in all the
variables measured. Teacher Competence achieved the mean score of 4.21 which means that
the respondents believe that they are highly proficient in pedagogical, professional, and
interpersonal aspects. Learning Innovation has shown the highest mean score (4.34), which
implies that teachers report that they use creative instructional methods often and they are
flexible to respond to the needs of the classroom. The mean of Professional Commitment was
4.18 and this is a positive indicator of professional responsibility and a desire to always
improve among teachers. Learning Quality attained the mean of 4.27, which means that
teachers believe that the instructional process they oversee is effective and is likely to involve
the student. The regularity in these results gives a stable background on the further examination
of the inter-variable relationships.

Table 4. Correlation Matrix

Variable Xi Xz Xs Y
Teacher Competence 1.000 | 0.711 | 0.684 0.742
Learning Innovation 0.711 | 1.000 | 0.728 0.816

Professional Commitment | 0.684 | 0.728 | 1.000 0.755
Learning Quality 0.742 | 0.816 | 0.755 1.000

The correlation table demonstrates that there is a tendency of strong and positive relationships

among all the variables measured. Specifically, Teacher Competence and Learning Quality are

correlated with a correlation coefficient of 0.742, which points to the assumption that teachers

who consider themselves more competent are more likely to report greater quality learning
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environments. The correlation between Learning Innovation and Learning Quality has the
highest coefficient of 0.816, which presents the central role played by innovative and adaptive
pedagogy in the construction of learning experience. There is also a significant correlation
between Professional Committal and Learning Quality with the correlation of 0.755 thus
illustrating the importance of commitment and professional integrity in the classroom
environment. In addition, the interrelations between the independent variables are high, which
means that competence, innovation, and commitment often go together as interdependent
aspects of professional identity of teachers. These empirical correlations legitimize the
following application of regression analysis in order to research in a systematic way the
predictive influences.

Table 5. Regression Assumption Test Results

Test Value Conclusion
Normality Sig 0.124 Normally distributed
VIF Teacher Competence 1.882 No multicollinearity
VIF Learning Innovation 2.104 No multicollinearity
VIF Professional Commitment 1.939 No multicollinearity
Heteroscedasticity Sig above 0.05 No heteroskedasticity
Linearity Sig below 0.05 Linear relationship

The results indicated in the fifth table make a strong affirmation of the fact that the regression
analysis can be conducted with confidence. The normality test shows that the distribution of
the residues follows a normal pattern. Moreover, the values of VIFs of all independent variables
are much lower than the values that would warn of multicollinearity, showing that every
independent variable has its distinct contribution to the model. There is no sign of
heteroskedasticity, which means that the variance of residuals will be the same at the entire set
of predicted values. The test of linearity supports the fact that the correlations between every
independent variable and the dependent variable follow a linear design. Taken together, these
results will guarantee that regression models would produce valid and interpretable results.

Table 6. Partial Regression Results

Variable B Std. Error t Sig
Constant 4.312 0.587 7.343 0.000
Teacher Competence 0.213 0.094 2.278 0.026
Learning Innovation 0.387 0.094 4.126 0.000
Professional Commitment | 0.244 0.096 2.531 0.013

According to the partial regression analysis, the three predictor variables have statistically
significant effects on the quality of learning. Teacher Competence is 0.213, which means that
the higher the perceived competence, the higher the quality of the learning. The most influential
effect is shown by Learning Innovation, coefficient is 0.387 and the t-value is the greatest
indicating that innovative teaching practice has a significant and direct impact on the learning
experience. Professional commitments have a coefficient of 0.244 which means that when
teachers are with strong commitment to professionalism, it is more likely that they will provide
high quality learning education. All these findings highlight individual predictor contributions
to learning quality.

Table 7. F Test Results

Source | df F Sig

Regression | 3 | 38.957 0.000
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The seventh table shows that the regression model as a whole is highly significant. The value
of F is 38.957 with a significance level of 0.000 which indicates that the combined effects of
Teacher Competence, Learning Innovation, and Professional Commitment reliably predict
Learning Quality. This result affirms that the model functions effectively and that the predictors
collectively offer strong explanatory power.

Table 8. Coefficient of Determination

R | R Square | Adjusted R Square Std. Error
0934 | 0.872 0.861 0.145

The last table is a summary of the explanatory power of the model. The R-square stands at
0.872 which means that the three independent variables explain 87.2 percent of the variance in
the Learning Quality. This is a very high percentage and goes to show that the presence of
competence, innovation and professional commitment in a blend is a very solid predictive
framework. Adjusted R-squared of 0.861 denotes that the model maintains stability even when
the number of predictors are put into consideration. The small standard error is a confirmation
of the accuracy of the model estimates. All these findings demonstrate that the predictors have
a strong individual impact and, at the same time, can be viewed as a powerful explanatory
model.

The results of the study indicate that the three variables of teacher competence, learning
innovation, and professional commitment significantly influence the quality of language
learning at the secondary school level. Partially, teacher competence (Xi) was shown to
significantly influence learning quality, with a t-value of 2.278 and a significance level of
0.026. These results confirm that improving teacher competence is the primary foundation for
shaping the effectiveness of the teaching and learning process. Competence reflects not only
mastery of teaching materials but also the teacher's ability to design, implement, and evaluate
learning holistically. This finding aligns with the competency theory proposed by Spencer &
Spencer (1993), which states that competence consists of a combination of knowledge, skills,
and personal characteristics that determine an individual's professional performance.

In the context of the Independent Curriculum, teacher competence has a broader dimension
because it emphasizes not only academic mastery but also adaptive abilities to student-centered
learning approaches, project-based learning, and the ability to differentiate according to student
potential and needs (Jogezai, Koroleva, & Baloch, 2023). Thus, competent teachers not only
act as conveyors of information but also as learning facilitators capable of creating an active,
reflective, and collaborative learning environment.

The second finding shows that learning innovation (X:) is the most dominant variable
influencing learning quality, with a t-value of 4.126 and a significance level of 0.000. These
results indicate that teachers' creativity and ability to develop innovative learning methods are
key to improving the quality of education in the modern era. In line with Ni'mah (2024),
teachers who are able to utilize digital technology, implement collaborative approaches, and
adapt contextual learning media and strategies will create more meaningful learning
experiences for students. This is also rooted in Rogers' (2003) diffusion of innovation theory,
which explains that the successful adoption of change in education depends heavily on the
individual's (teachers') ability to integrate innovation into daily work practices.

Therefore, innovative teachers act as change agents, ensuring that the implementation of the
Independent Curriculum does not stop at the administrative level but has a real impact on
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student learning processes and outcomes. Innovation also serves as a form of adaptation to the
dynamics of the 21st century, which demands critical thinking skills, collaboration, and digital
literacy as part of future competencies.

Meanwhile, teacher professional commitment (Xs) also significantly influenced learning
quality, with a t-value of 2.531 and a significance level of 0.013. Commitment, in this context,
reflects moral integrity, professional responsibility, and loyalty to educational duties. Teachers
with high commitment demonstrate persistence in designing learning, consistency in classroom
management, and sincerity in monitoring student learning progress. These results align with
the findings of Fitriani & Nugroho (2021), who stated that teacher commitment is a crucial
factor in continuously improving learning quality. Furthermore, these findings reinforce the
theory of professional identity (Ma et al., 2022), which emphasizes that teachers with high
commitment have a strong professional identity, making them more adaptable to curriculum
changes and educational innovations.

A simultaneous test (F-test) showed that these three variables together had a significant
influence on learning quality, with an F-value of 38.957 and a Sig. 0.000, and an R? value of
0.872. This means that 87.2% of the variation in learning quality can be explained by the
combination of teacher competence, innovation, and commitment. These results demonstrate a
synergistic relationship between the variables, where competence forms the basis of
pedagogical ability, innovation drives creativity in practice, and commitment serves as a moral
force that maintains consistent implementation of quality learning. These findings reinforce
Suyatno's (2022) view that improving learning quality requires a balance between professional
competence, innovative intelligence, and personal integrity of teachers.

Overall, this study confirms that the success of the Independent Curriculum is highly dependent
on the quality of human resources in the classroom. Competent, innovative, and highly
committed teachers will be able to realize effective, humanistic language learning that is
oriented toward character development and student literacy skills.

Research Implications and Practical Recommendations

Based on the results and discussion above, several academic and practical implications can be
presented as follows

As.pec'ts of Academic Implications Practical Recommendations
Findings
Strengthening teachers' Educational institutions need to expand
pedagogical, social, and teacher development programs through
Kompetensi professional mastery is a competency-based training, peer
Guru (X1) fundamental factor in teaching, and certification that aligns
ensuring the quality of with the demands of the Independent
language learning.. Curriculum.
Innovation is the most The government and schools need to
. dominant variable that provide incentives and creative space
Learning . . .
Innovation (Xa) determ1ne§ the effectiveness | for te.achers to deyelgp project-based
and attractiveness of learning models, digital technology, and
language learning. local cultural contexts.
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. Principals need to build a reward
. Teacher commitment . .
Professional . . system, a supportive work environment,
. contributes to the stability .
Commitment L . and a reflective culture so that teachers
and sustainability of learning . . . . .
(Xs) . are increasingly motivated in carrying
quality.. . .
out their profession.
The combination of An integrated policy is needed that
competence, innovation, and | integrates competency improvement
Synergy of the pe > IAOVAtion, mtegrar P Y improv L
. commitment is the main innovation support, and strengthening
Three Variables . . X .
(X + Xo + Xa) foundation for improving the | commitment through a teacher
quality of learning in the performance management system based
Independent Curriculum era. | on student learning outcomes.
Conclusion

This study confirms that the quality of language learning in the Independent Curriculum era is
significantly determined by three main factors: teacher competence, learning innovation, and
professional commitment. The analysis shows that these three variables have a positive and
significant influence, both partially and simultaneously, on improving the quality of language
learning at the secondary school level. Teacher competence, encompassing pedagogical,
professional, social, personality, and digital aspects, is a crucial foundation for creating an
effective, adaptive, and student-oriented learning process. Learning innovation has proven to
be the most dominant factor driving the effectiveness of the learning process, through the
application of creative methods, the use of digital technology, and the development of authentic
assessments that can increase student engagement. Meanwhile, teacher professional
commitment acts as a moral and ethical force that maintains the consistency and sustainability
of learning quality.

Theoretically, the results of this study strengthen the conceptual foundation of competency
theory (Spencer & Spencer, 1993), the diffusion of innovation theory (Rogers, 2003), and the
theory of teacher professional identity (Ma et al., 2022), which emphasize the importance of
synergy between professional competence, innovative creativity, and personal integrity in
realizing sustainable educational transformation. Practically, this study recommends the need
for integrated policies in teacher development, through increasing competency-based training,
providing space and support for learning innovation, and strengthening reward systems that
encourage teacher commitment and performance. Thus, teachers are expected not only to
implement the curriculum but also to be agents of change capable of shaping language learning
that is contextual, reflective, and oriented towards 21st-century competencies.
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