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 Abstract  

Literary works are a depiction of human life through the outpouring of 

expression and thought. The ideology of heroism is one ideology that 

can be found in every Indonesian novel. However, there is a 

phenomenon of the interpretation of the ideology of heroism by teachers 

that is still confusing. Based on this problem, teachers are needed to be 

open in interpreting the ideology of heroism. The right solution is 

through the reception of the ideology of heroism in the novel Orang 

Miskin Dilarang Sekolah (Poor People Are Forbidden to Go to School). 

The approach of this research is the sociology of literature by adopting 

the research design of Moser (1989:1799-1825). The results of the 

reception of the ideology of heroism of SMK teachers in Tegal Regency 

towards the novel Orang Miskin Dilarang Sekolah by Eko Prasetyo 

based on gender classification show several differences. According to 

male teachers, heroism is interpreted in the form of love for the country, 

upholding unity, expertise in using knowledge as a weapon, and loyalty 

to principles. Meanwhile, according to female teachers, heroism 

appears in the form of prioritizing common interests, willingness to 

sacrifice, and sincerity. However, both agree that heroism also involves 

fighting for the rights of others and having a fighting spirit. 

Introduction 

On the deepest philosophical plane, literature is not just a storehouse of words or ideas but it is 

a social life that breathes through the experience of man (Hirsch et al., 2023; Nesterova, 2024). 

It is a report on the affective conditions, struggles and ideals that de fine a society at a specific 

intersection, as well as providing the cognition, affect and praxis of its constituent members. 

Literature in the Indonesian context takes an even more subtle meaning. It has been used as a 

long time moral and cultural battleground where it interrogates the ideas of identity, virtue and 

justice not just within the fiction of the story but also within the minds of those reading it. 

Mulyati (2021) argues that all works of literature have a genesis of a dialectic between 

expression and circumstance, and they appear out of lived facts, shaped through cognition, and 

enhanced through imaginative activities. As a result, the experience of reading a novel can be 

viewed as a challenge to a mirror of social reality, therefore, making readers reassess the human 

condition in the contexts of the particular historical and cultural background (Yang & Kim, 

2025; Sadowski et al., 2025; Rachmad, 2025). 

Heroism is one of the most durable ideologies that predetermined the literary tradition in 

Indonesia (Juliana et al., 2025; Sumarsono et al., 2025; Hadiz, 2025). The heroic ideal, a part 

of the national collective psyche since the nascent post-independence era, has been used as a 

moral compass and guides the civic life, and the discourse of pedagogy, alike. However, with 

the changing of the societal fabric, there is a change in the connotation of heroism as well. It is 

no longer tied to the sacrifice of patriotism or even of national defense but moves into some 

more hidden more intimate forms of moral endurance (Atran, 2025; Bennour, 2025; 
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Wiłkomirska, 2025). This metamorphosis is even more apparent in the modern Indonesia 

literature, where the idea of heroism is seen as the fight of justice that takes place in the most 

mundane environments. It is in this cultural transformation that the moral urgency of the work 

of Eko Prasetyo, in its turn, finds its definition, namely, in the novel titled Orang Miskin 

Dilarang Sekolah (Poor people are forbidden to go to school), that is, in the novel which recoins 

the concept of heroism through the prism of the experiences of learning, poverty and the moral 

persistence. 

The story by Eko Prasetyo challenges scholars to think of who the genuine heroes of the world 

are, where education continues to be unequal. The novel reinstates the meaning of heroism by 

portraying the marginalised as courageous people and resilient, as a means of opposing the 

injustices of the system (Amalia et al., 2025; Maurya, 2025; Mihai, 2021). The milieu of the 

teachers and students, which is the background of it, is especially topical due to it reflecting 

the issues and hopes of the Indonesian educational environment. The moral lesson of the novel 

is close to the teachers, as they often have to walk the same road of conflict between ideals and 

limitations (Nasir & Rijal, 2021; Islamic et al., 2024; Reiser et al., 2021) To teachers, studying 

such a story is not only a mental performance of a realisation but also an emotional and moral 

experience. It is a story that encourages them to consider their own roles as moral agents in a 

society that is struggling with inequity. In this respect, literature is a kind of mirror of social 

reality as well as a means of self-identification and of spiritual realization. 

In the ecology of literary reception, a special interpretive position is played by teachers (Aliagas 

et al., 2024; Aleksiejuk, 2024; Al-Barakat, 2025). They are not readers who stand outside of 

the texts but engage with the texts professionally, with moral and ideological issues being 

closely bound to their professional identities. Their texts are guided by a social experience over 

a lifetime -influenced by pedagogical beliefs, gender roles and institutional settings. In 

Indonesia, teachers do not only act as the holders of knowledge, they also act as moral 

guardians who are charged with the responsibility of modeling the values that they instill in 

their students (Wanayati et al., 2025; Ngarawula & Roseli, 2025; Desiana et al., 2025). In this 

regard, their explanations of literary works have connotations that go beyond individual 

perception. They define the pedagogical role of literature in the classroom and consequently, 

the way the succeeding generations absorb the ideas of justice, empathy, and heroism. Previous 

studies have recognised this pedagogical aspect and shown that educators are prone to perceive 

literature in the moralistic light that prioritises perseverance, unity, and altruism (Sidik & Sari, 

2025; Armentrout, 2025; Aithal & Srinivasan, 2024). Nonetheless, such studies often ignore 

the subtle forms of gender mediation between interpretation, how social demands of 

masculinity and femininity influence the manner in which teachers view heroic. 

Gender is a demographic variable but it is also a cultural story that defines how the reader will 

relate to the moral concepts (Lomas et al., 2025; Jamal et al., 2024; Steinfield et al., 2024). It 

establishes both the way of seeing stories and the rhetoric of feeling the meaning expressed. 

Damayanti (2021) proposes that gendered moral imagination dictates how people react to 

literary predicaments and ethical situations. Men and women tend to find their way through 

stories in different ways since the conditioning makes them feel courageous, sacrificed and 

vulnerable in different ways. Utami (2023) builds on this perception, noting that readings by 

women often prioritize ethics of emotional endurance and care, but by men, rational power and 

collective responsibility. These interpretive differences reveal more about social realities 

within the context of Indonesian historical and educational discourses that have traditionally 

linked heroism to masculine principles of leadership and protection (Sukmana, 2025; 

Parlindungan & Short, 2024; Nopas & Ueangchokchai, 2025). Gender as the informer of the 

reception of heroism is thus not only enlightening of the pedagogical practices of teachers, but 
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also of the continued reproduction of ideology in the sub-text, of the educational and cultural 

institution. 

It is on this backdrop that this study examines how the heroic ideology is gendered when 

Prasetyo presents a study titled, Orang Miskin Dilarang Sekolah among vocational teachers in 

Tegal Regency. The emphasis on vocational educators is not accidental given the fact that it is 

a community, which reflects the pragmatic spirit of the Indonesian education where knowledge 

is intertwined with labor and moral values are constantly tested in accordance with the context 

of social inequality. Their readings of the novel help to see the working of ideological 

consciousness in the mundane ethics of pedagogy. Using a sociological hermeneutic approach 

to literature and the reception model offered by Moser (1989), the paper will examine the 

internalization, reconstruction, and articulation of the moral values about heroism outlined in 

the text by men and women teachers. It is not aimed to judge which of the competing 

interpretations are more valid than others, but to find out the influence on the moral aspects of 

literary experience of gendered experiential differences. 

This question is part of an emerging body of understanding that the process of literary reception 

is a social act that describes the lived aspect of ideology, and not its textual facade. The study 

contributes to the current literature on literary sociology by revealing the relationships between 

text, reader, and context through an analysis of the responses of teachers (Eustaquio et al., 

2025;  Bekpenbetova  et al., 2025; Rabee  et al., 2025) It also adds depth to discussions within 

the educational research on the impact that the moral and ideological orientations of teachers 

have on classroom praxis. The study therefore highlights reading as a participatory and not 

interpretive activity that is cultural (Wang, 2024: Manera et al., 2025; Rodrigue & Kuyken, 

2025). In this perspective, literature serves as a negotiating space of moral discourse whereby 

the reader is constantly in the process of re-creating shared ideals according to his/her own 

realities. 

And finally, it is not only the conceptualizations of teacher about heroism that is of concern in 

this investigation, but also, the self-location of the teachers into these conceptualizations. The 

questions that teachers face, in the reflective act of reading, have to do with the realm of duty, 

sacrifice, and justice questions that touch on their day-to-day pedagogical problems. By 

projecting heroism by rational action and civil fidelity onto male teachers and empathy and 

sacrifice onto female teachers, they all call out the two moral grammars that are simultaneously 

at work in the national soul. Despite the differences, these two views make light of the changing 

value of heroism in modern Indonesia. This questioning of these interpretations is what the 

research is attempting to show; the literature still shapes moral imagination to such an extent 

that it provides a place to the teachers (and through them the students) to redefine humanity in 

the confuses of the modern world. 

Methods 

This research approach is literary sociology. This is because the study examines the 

relationship between the text and the reader's ideology, which is formed based on their 

experiences and cultural backgrounds. Accordingly, the research method is descriptive. This 

study aims to describe the reception of vocational school teachers in Tegal Regency regarding 

the ideology of heroism contained in Eko Prasetyo's novel "Orang Miskin Dilarang Sekolah" 

(Poor People Are Forbidden to Go to School) based on gender classification. This requires 

collaboration with school authorities, including five public and five private vocational schools. 

This is to obtain data representative of the types of schools in Tegal Regency. Consequently, 

collaboration with 50 vocational school teachers in Tegal Regency, consisting of 25 male 

teachers and 25 female teachers, is also required. This qualitative descriptive analysis study on 
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the reception of the ideology of heroism in Eko Prasetyo's novel adopts Moser's research design 

(1989:1799-1825), which involves the following stages: 

Data Preparation 

In this stage, data sources are prepared to serve as the material and formal objects of the 

research. In this study, the data source was taken from the novel "Poor People Are Forbidden 

to Go to School" by Eko, with the formal object of the reception of the ideology of heroism. In 

addition, at this stage, other relevant data and references were collected to support the analysis 

of the literary work. 

Identification of Gender Roles and Needs 

This study identified gender roles and needs by collecting responses from vocational school 

teachers in Tegal Regency regarding the ideology of heroism in the novel "Poor People Are 

Forbidden to Go to School" by Eko Prasetyo. The following steps were taken: (1) Vocational 

school teachers in Tegal Regency read the entire novel "Poor People Are Forbidden to Go to 

School" by Eko Prasetyo. (2) Teachers provided responses regarding the gender roles and needs 

of the heroism contained in the novel "Poor People Are Forbidden to Go to School" by Eko 

Prasetyo. (3) Teachers recorded their responses in a prepared instrument. (4) Responses were 

grouped according to gender classification to facilitate data analysis. 

Data Analysis 

The analysis process relates to the reception of vocational school teachers in Tegal Regency 

regarding the ideology of heroism in the novel "Poor People Are Forbidden to Go to School" 

by Eko Prasetyo. Teacher reception data were analyzed based on gender differences to 

determine similarities and differences. 

Policy Matrix 

At this stage, after the analysis process, the findings were carefully adjusted for classification 

suitability and then presented descriptively, supported by tables of research instrument results. 

Conclusion Drawing 

The final step in this analysis is drawing conclusions. Conclusions can be drawn once all data 

is validated and accurate evidence is available. Conclusions are presented based on the problem 

formulation. The presentation of the analysis results is descriptive and supported by tables of 

research instrument results. The conclusions presented are the final conclusions that answer the 

research problem formulation. 

Results and Discussion 

The data on the reception of the ideology of heroism in the novel "Poor People Are Forbidden 

to Go to School" were obtained through questionnaires, interviews, and researcher notes. The 

data were classified into reception data for male teachers and reception data for female teachers. 

Based on this, the questionnaire showed the following results: 

Table 1. Questionnaire on the Manifestation of Heroism Ideology in the Novel "Poor People 

Are Forbidden from Going to School by Male Teachers" 

Dominant indicator: > 90% 

The Form of Heroism Ideology Heroic Values There is There isn't any 

Moral Ownership 
Prioritize common 

interests 
88% 12% 
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Fighting for other 

people's rights 
100% 0% 

Love country 100% 0% 

Upholding unity 92% 8% 

Willing to make 

sacrifices 
52% 48% 

Competency Ownership 

The skill of using 

knowledge as a 

weapon 

100% 0% 

Ownership of Courage 

Brave 56% 44% 

Sincere 8% 92% 

Fighting spirit 100% 0% 

Inner Ownership 
Loyalty to principles 100% 0% 

Upholding justice 72% 28% 

Table 2. Questionnaire on the Manifestation of Heroism Ideology in the Novel "Poor People 

Are Prohibited from Going to School by Female Teachers" 

Dominant indicator: > 90% 

The Form of 

Heroism Ideology 
Heroic Values There is There isn't any 

Moral Ownership 

Prioritize common 

interests 
92% 8% 

Fighting for other 

people's rights 
100% 0% 

Love country 20% 80% 

Upholding unity 48% 52% 

Willing to sacrifice 100% 0% 

Competency 

Ownership 

The skill of using 

knowledge as a 

weapon 

16% 84% 

Ownership of 

Courage 

Brave 32% 68% 

Sincere 100% 0% 

Fighting spirit 92% 8% 

Inner Ownership 
Loyalty to principles 76% 24% 

Upholding justice 12% 88% 

Based on table 1, it can be seen that the results of the reception of the ideology of heroism by 

male vocational school teachers in Tegal Regency towards the novel Orang Miskin Dilarang 

Sekolah have four forms of heroism ideology with the dominant heroic values being fighting 

for the rights of others, love of country, upholding unity, expertise in using knowledge as a 

weapon, fighting spirit, loyalty to principles. Meanwhile, based on table 2, it can be seen that 

the results of the reception of the ideology of heroism by female vocational school teachers in 

Tegal Regency towards the novel Orang Miskin Dilarang Sekolah also have four forms of 

heroism ideology but with the dominant heroic values being prioritizing common interests, 

fighting for the rights of others, willing to sacrifice, sincerity, fighting spirit. In line with that, 

based on the interview, the results are as follows: 

Table 3. Interview Results: Male Teachers' Reception of the Heroic Ideology of the Novel 

"Poor People Are Prohibited from Going to School" 
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Question Answer 

After reading the novel Poor People Are 

Forbidden to Go to School, does the novel 

contain the ideology of heroism? 

Respondent 1: 

Yes, of course. 

 

Respondent 2: 

There's a lot of heroic content. 

 

Respondent 3: 

There's a lot of heroic ideology. 

 

Respondent 4: 

The novel contains heroic ideology. 

 

Respondent 5: 

The novel contains heroic ideology. 

 

Respondent 6: 

Heroic ideology is present and clearly 

depicted. 

 

Respondent 7: 

Of course, there's heroic ideology. 

 

Respondent 8: 

There's a lot of heroic ideology. 

After reading the novel Poor People Are 

Forbidden to Go to School, what dominant 

Heroism Ideology content was found? 

Respondent 1: 

Love for the country, as evidenced by 

constructive suggestions and analysis that 

raises awareness, not condemns. 

 

Respondent 2: 

Fighting for the rights of others is often 

featured in the novel. 

 

Respondent 3: 

Upholding unity is reflected in the novel, 

expressing a desire to remain divided, no 

matter how difficult the situation. 

 

Respondent 4: 

Fighting with whatever skills one 

possesses, the most important thing is to 

contribute to others. 

 

Respondent 5: 

Having a fighting spirit in any situation 

and no matter how low. 
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Respondent 6: 

Consistently adhering to the principle that 

schooling is a right. 

 

Respondent 7: 

Love for the country in the form of critical 

criticism of education. 

 

Respondent 8: 

Fighting for the rights of others, especially 

children, to receive an education regardless 

of economic status. 

After reading the novel Poor People Are 

Forbidden to Go to School, what do you 

think about the Ideology of Heroism? 

Respondent 1: 

Heroism takes many forms, but it's most 

evident when it relates to the nation's 

survival. 

 

Respondent 2: 

Being a hero means contributing to the 

nation's path towards justice and 

prosperity. 

 

Respondent 3: 

Recognizing a common goal, thus 

maximizing it and avoiding divisions in 

achieving it. 

 

Respondent 4: 

A hero isn't always someone who is seen 

fighting; they can also be someone who 

maximizes their potential. 

 

Respondent 5: 

A hero is someone who sincerely fights for 

their good principles despite constant 

failure. 

 

Respondent 6: 

Heroism is inherent in the nature of 

someone who continues to fight and is 

motivated by good principles. 

 

Respondent 7: 

A hero is someone who continues to unite 

against injustice without giving up or being 

divided. 

 

Respondent 8: 
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Table 4. Interview Results: Female Teachers' Reception of the Heroic Ideology in the Novel 

"Poor People Are Prohibited from Going to School" 

Someone who is consistently able to 

defend the interests of a common goal for a 

better state system. 

Question Answer 

After reading the novel Poor People Are 

Forbidden to Go to School, does the novel 

contain the ideology of heroism? 

Respondent 9: 

Yes, there is a heroic ideology in it. 

 

Respondent 10: 

Many heroic ideologies can be found. 

 

Respondent 11: 

The novel contains a heroic ideology. 

 

Respondent 12: 

The novel is rich in heroism. 

 

Respondent 13: 

Of course, there are many.. 

 

Respondent 14: 

Yes, the novel is filled with heroic 

ideology. 

 

Respondent 15: 

There are many heroic ideologies. 

 

Respondent 16: 

The novel has a heroic ideology. 

After reading the novel Poor People Are 

Forbidden to Go to School, what dominant 

Heroism Ideology content was found? 

Respondent 9: 

There are many, but I think prioritizing the 

common good is the most dominant. 

 

Respondent 10: 

Willingness to make sacrifices is one of the 

things I highlight most. 

 

Respondent 11: 

In my opinion, it's about sincerely 

accepting circumstances for something 

greater. 

 

Respondent 12: 

A person's sacrifice for the good of a loved 

one. 

 

Respondent 13: 
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The extraordinary sacrifices of parents for 

their children. 

 

Respondent 14: 

The constant fighting spirit to persevere in 

situations that are not in their favor. 

 

Respondent 15: 

I think fighting for the rights of others is 

the most dominant, because all children 

should be able to go to school. 

 

Responden 16 : 

Sacrifice, because it shows parents who are 

willing to do everything for a proud child. 

After reading the novel Poor People Are 

Forbidden to Go to School, what do you 

think about the Ideology of Heroism? 

Respondent 9: 

A person who is willing to take action and 

mobilize for the benefit of many people 

can be called a true hero. 

 

Respondent 10: 

Heroism belongs to someone who is 

willing to sacrifice their comfort for others. 

 

Respondent 11: 

A person who remains sincere about what 

has happened to them and tries to rise 

above it has the qualities of a hero. 

 

Respondent 12: 

A person who consciously makes things 

difficult for themselves to make things 

easier for others is called a hero. 

 

Respondent 13: 

Heroism is an act that only someone who 

can make peace with themselves for the 

sake of others possesses. 

 

Respondent 14: 

Heroism is only for those who continue to 

fight without the trauma of failure. 

 

Respondent 15: 

Being a hero is not about winning, but 

about a conscience that is moved to help 

the rights of others. 

 

Respondent 16: 
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Based on table 3, it can be seen that the results of the reception of the ideology of heroism by 

male vocational school teachers in Tegal Regency towards the novel Poor People Are 

Prohibited from Going to School are dominant for the sustainability of the state with the impact 

of justice and social welfare. Meanwhile, based on table 4, it can be seen that the results of the 

reception of the ideology of heroism by female vocational school teachers in Tegal Regency 

towards the novel Poor People Are Prohibited from Going to School are dominant in the form 

of a person's sacrifice for others for the sake of creating self-goodness from that person. 

Meanwhile, based on the researcher's notes, the results are as follows: 

Table 5. Researcher's Notes Regarding Vocational High School Teachers' Reception of the 

Ideology of Heroism in Tegal Regency 

The Novel "The Poor" is Banned from Schools 

Researcher's Notes 

The Ideological Reception of Heroism in the Novel "Poor People Are Banned from School" 

1. A total of 50 teachers have read the novel "Orang Miskin Dilarang Sekolah" by Eko 

Prasetyo. 

2. Twenty-five male teachers attended the reception. Similarly, 25 female teachers 

attended the reception. 

3. According to male teachers, after reading the novel "Orang Miskin Dilarang 

Sekolah," heroic values emerged, including fighting for the rights of others, love of 

country, upholding unity, skill in using knowledge as a weapon, fighting spirit, and 

loyalty to principles. 

4. According to female teachers, after reading the novel "Orang Miskin Dilarang 

Sekolah," heroic values emerged, including prioritizing the common good, fighting 

for the rights of others, self-sacrifice, sincerity, and fighting spirit. 

Based on Table 5, it can be seen that the results of the reception of the ideology of heroism by 

vocational high school teachers in Tegal Regency towards the novel Orang Miskin Dilarang 

Sekolah by Eko Prasetyo based on gender classification have several differences. Based on 

these findings, it can be seen that there are differences in the reception of the main ideology of 

heroism in the novel Orang Miskin Dilarang Sekolah according to male and female teachers. 

Male teachers have a view that the most important ideology of heroism is the spirit and loyalty 

to the principle of uniting to build the country with each individual's expertise. However, 

according to female teachers, the most important ideology of heroism is the willingness to 

sacrifice for the common good and fight for the rights of others. 

The gendered perception of heroic ideology by vocational school teachers in Tegal Regency 

show that a complex negotiation between moral imagination, pedagogical identity and cultural 

structures that shape the way people acquire and interpret literary meaning can and does 

happen. The novel Orang Miskin Dilarang Sekolah acts like a moral mirror as it has a way of 

displaying how the teachers find a place to position their values in a story of struggle and 

sacrifice. These teachers are not just readers but the interpreters of experiences and social 

identities of whom the ideological weight of the text is mediated. Their interpretations are not 

the accidental personal impressions but are strongly embedded in the social discourses of 

gender and education that flow in the Indonesian society. That is consistent with Rizkiani 

(2022), who states that reading literary material in educational settings tends to be a moral 

A person's sacrifice for others should be 

called a hero's act. 
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dialogue, where teachers would re-construct the textual meaning defined by their ethical 

worldview and professional responsibilities. 

This difference between the receptions of male and female teachers brings out the persistence 

of the gendered socialization effect on the moral and ideological interpretation. Male educators 

are more apt to interpret heroism as a sense of patriotic fidelity, solidarity, and intellectual 

virtuosity and place themselves in a tradition that identifies masculinity with rationality and 

national duty. The given pattern aligns with the results of Setiawan and Rahmawati (2020), 

who note that male readers often relate heroism to the acts of protecting shared values and 

using knowledge as a resource of social stability. Conversely, female teachers are able to 

construct heroism as an expression of relationship ethics, self-sacrifice, honesty and 

consideration towards others. Their construal is reminiscent of the type of affective heroism 

found in the works of Utami (2023), where compassion and emotion power are some of the 

more subtle manifestations of resistance against structural inequality. In this perspective, 

heroism ceases to be the preserve of great deeds or heroic feats but is that small sustenance that 

helps mankind to maintain human dignity in his daily existence. 

These results resonate with the larger trends in modern literary reception research that focus on 

the influence of gender on the interpretation act. The idea of gendered moral imagination was 

developed by Damayanti (2021) and was used to understand how men and women built 

different moral geographies in their interactions with texts. In the framework of the current 

work, the readings of male teachers, which focus on unity and intellectuality, could be 

interpreted as the continuation of the postcolonial masculine ethos in Indonesia that has been 

actively promoting the heroic figure as a nation-builder and rational guardian (Suryadi, 2022). 

However, female teachers perceive heroism as an ethics of care, emotional labor, a silent yet 

effective force morally that can disrupt social hierarchies internally, as explained by Hapsari 

(2020). This opposition is an indication that the heroic imagination of the Indonesian 

classrooms is still torn in between two ideological extremes the civic and the emotional both 

of which assume the moral burden of existence and social justice. 

The interpretation pattern in teachers of Tegal is also similar to cross-cultural results of research 

on reader response. In her research on Japanese literature classrooms, Mikami (2019) 

discovered that female readers pre-empted empathy and societal harmony, and male readers 

pre-empted ideological coherence and societal responsibility. On the same note, Mehta (2021) 

found that in Indian postcolonial literature courses, men would read heroism through the lens 

of rational struggle whereas women did it through the lens of compassion and moral resilience. 

Such similarities in settings imply that the Tegal results form a broader pedagogical trend 

wherein gender is a cultural filter found up to internalization of moral ideologies by literature. 

The effect highlights the longstanding entrapment of reading and identity where the preferences 

of interpretation are not only of textual interaction but also of internalizing social expectations. 

In sociological terms of literature, such gendered receptions underline that the interpretation 

made by the reader is never disconnected with the social context. In a revival of the original 

theory by Wellek and Warren (2022), Nugroho stated that interpretation is similar to the 

process of negotiation between text and habitus whereby readers bring their experiences in life 

into the narrative world. Vocational teachers are vulnerable to reading heroism in the context 

of pedagogical ethics, especially because they are at a crossroads encompassing moral authority 

and an institutional obligation. Purnama and Dewi (2023) found such trends when observing 

the ways in which teachers reading held in high regard education as a tool of social power 

(male teachers), and regarded it as an empathetic and difficult process of endurance (female 
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teachers). The answers of the Tegal teachers restate the fact that literature as an ideological 

domain in schooling setting is a place where the moral discourse is negotiated and renegotiated. 

It is important to note that Prasetyo selected a novel as the means of this reception. Orang 

Miskin Dilarang Sekolah is part of a wave of Indonesian realism which makes education a 

place of ideological struggle and moral realization. Prasetyo (2020) does not even imagine 

heroism as a fixed moral ideal but a dynamic process of opposition to social exclusion. In this 

context, it is not surprising that it is exactly the males teachers who would focus on intellectual 

and civic aspects of heroism, whereas female teachers would be touched more by the emotional 

and sacrificing side of the story. Lestari and Kusumaningrum (2023) have demonstrated that 

the interpretations of the socially critical novels by the teachers tend to conform to their own 

pedagogical values and not the political intentions of the authors. In this respect, the receptions 

of the Tegal teachers concerning the textual ideology are less reliant upon the textual ideology 

itself than the ways the educational professionals utilize literature to re-establish their own 

moral identities. 

The presence of nationalistic and relational approaches to heroism depicts a constant 

ideological dialectic, which still pervades the Indonesian moral education. According to 

Santoso (2021) this tension can be described as a dialectic between patriotism and humanism. 

On the one hand, heroism is programmed in the context of an anti-individualized fight, national 

solidarity, and civic duty. It is re-packaged as a discussion of empathy, sacrifice and individual 

moral growth on the other. Nurdin (2024) understands this turn as a generational one with 

militarised nationalism giving way to an inclusive care ethic that predicts emotional and social 

interdependence. The reactions of the teachers in Tegal clearly show this transition whereby 

the teachers are showing a change towards external manifestation of power to internal 

development of conscience. 

This interpretation gap also leads to thinking of structural aspects of gender and power in 

learning institutions. By relying on the Bourdieuian notion of cultural capital, Zainuddin (2022) 

suggests that the moral readings of teachers are predetermined by the institutional sensitivities 

which define the importance of knowledge and virtues. The institutional conformity of male 

teachers in the orientation towards intellectual and civic heroism indicates the orientation 

towards institutional hierarchies that ascribe rational authority and command. On the other 

hand, the focus of female teachers on sacrifice and sincerity expresses an idea of feminisation 

of moral labour that is not well-known in the traditional educational discourse, as Amirullah 

and Yuliani (2023) note. Therefore it is not only that gendered receptions are variations of 

interpretation; they are also soft expressions of structural inequality within the culture of 

pedagogy. 

The interpretive differences observed are productive to the debates in the present era that deal 

with redefining heroism in the postnational era. Kartika (2023) and Thamrin (2021) argue that 

modern literary education should go beyond didacticism which is marked by patriotism to 

adopt a pedagogy based on empathy and transformative solidarity. The concentration of female 

teachers on self-sacrifice and honesty can in this context point to the new moral paradigm 

which refutes the instrumental logic of nationalistic heroism. According to Ahmed (2022), this 

transformation can be described as affective heroism, in which emotional strength is made 

politically and becomes a political practice on its own. At the same time, the fact that male 

teachers still hold on to masculine heroism indicates that civic nationalism is still playing a role 

in the moral grammar of Indonesian pedagogy, a fact that can be supported by Prabowo and 

Hidayat (2024). All these trends paint a picture of an ethical environment in flux, one still 
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haunted by the remnants of its ideological history and looking forward to a more 

accommodating ethical future. 

In the frames of the wider perspective of Indonesian literary education, the paper highlights the 

emerging realization of the need to create gender-sensitive interpretation in order to develop 

inclusive moral consciousness. Fitriyani (2020) and Wulandari (2022) postulate that literature 

can be a productive venue where gendered experience can be nurtured to develop empathy and 

moral maturity as long as those experience can be identified as legitimate interpretive frames. 

The teacher reactions of Tegal strongly demonstrate this possibility. Their interpretations of 

heroism are not singular interpretations but expressions of a concerted effort to align national 

values with personal values. By reading the novel of Prasetyo, these teachers make the process 

of reading a moral experience, which reinvents heroism as a civic and personal obligation to 

human beings. 

Conclusion 

The reception of the ideology of heroism in Eko Prasetyo’s novel Poor People Are Forbidden 

to Go to School shows clear differences between male and female vocational school teachers 

in Tegal Regency. Male teachers emphasize heroic values related to national sustainability, 

such as fighting for the rights of others, love of country, unity, the use of knowledge as a 

weapon, fighting spirit, and loyalty to principles. These reflect a perspective that heroism is 

strongly tied to justice, social welfare, and national development. Meanwhile, female teachers 

highlight values such as prioritizing the common good, sacrifice, sincerity, and fighting for 

others’ rights. Their interpretation reflects a more personal and relational view of heroism, 

focusing on selflessness and care for others. Thus, the study reveals that gender influences the 

reception of heroic ideology, with men tending to associate heroism with collective principles 

and state-building, while women emphasize sacrifice and empathy for others. This difference 

underscores the importance of considering gender perspectives in understanding literary 

reception and ideological interpretation. 
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